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Problem with feedback
Relational models
Feedback cultures

Practical strategies with
large classes
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Old ideas about
feedback
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Tutors think they provide more detailed feedback
than students perceive

Tutors view their feedback to be more useful
compared to what students think

:




A critique of Information transmission

Does not guarantee student reads, interpret, use it
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Purpose oriented towards correction at task level or
justifying the grade

 Ignores the role of the learner and context
* Creates dependency on teacher

« Activates a psychological immune response —
avoidance and discounting

o tbescfo learning.on « High teacher effort — low efficiency (not satisfying)

* Hopefully useful
(Sadler 1989, 2010; Hattie 2009; Nicol 2010; Boud & Molloy 2013)
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New
definition of

feedback

“a dynamic and co-constructive interaction in the
context of a safe and mutually respectful
relationship for the purpose of challenging a
learner's (and educator's) ways of thinking,
acting or being to support growth.”

(Ajjawi and Regehr 2018)



Tenets central to co-construction: ... solving the problem
collaboratively, and constructing and maintaining a joint problem
space. Both activities require constant negotiations and recreations
of meaning’ (Reusser and Pauli, p. 914).



“one participant described a feedback experience where his supervisor
opened with ‘you did it all wrong’ but he had a positive emotional
response as a result of a strong alliance with his supervisor, who he

described as wanting the best for him and really caring (Interview 2).”

(Telio et al., 2016)



The therapeutic working alliance

1. Bond: the feelings of liking, caring and trusting the participants
share

2. Goals: clear mutual understanding of the purpose or goal of the
working relationship

3. Tasks: clear mutual understanding by the participants about how to
work toward that goal and the activities involved

(Bordin 1983)
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Bond

Trust (Carless, 2013)

Students’ judgements of the teacher’s intent
(Steen-Utheim and Hopfenbeck, 2019)

Being recognised

Feeling personally known by their teachers

Feeling that teachers cared about their
learning (Ajjawi et al., 2021)

Video/audio feedback
(Mahoney et al., 2020)




Goals - Where are we going?

Clear mutual understanding of the purpose or
goal of the supervisory relationship

- goals are multiple and varied
- goal conversation needs to be initiated early

- requires negotiation but can focus the
conversation

(Farrell et al., 2017)



Tasks

Scaffolded tasks make a difference
- Optional tasks
- Nested or sequenced tasks

- Dialogue
- Action plans

- Feedback proformas and/or
reflective tasks

(Ajjawi et al., 2021)




Effects of a strong Pow've e said 2 s
educational alliance |

Having a sense of a strong participation and
uptake of feedback information

More likely to seek feedback and help

e |
Dampens the psychological immune response &3
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Absence of feedback leads to reduced safety

fo r novice trainee Charlie Mackesy: The Boy, the Mole, the Fox and the Horse




Administration Action

Record grade and

(Barton et al., 2016)



Assessment 1 Assessment 2 Assessment 3
Exemplar Exemplar Exemplar
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TIME / CONTINUED MODERATION
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* meta review of research into teachers’ expectancies and other
behaviours reported by Harris and Rosenthal (1985), which suggested
that classroom climate was strongly related to performance.

e (Esterhazy)
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(Ajjawi et al., 2017)
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Sociocultural perspective of feedback

* Feedback processes as emerging meaning-making trajectories, along
which student groups move to pursue a shared understanding

* Anchored within disciplinary and professional knowledge

* Involves movement between local context and the wider disciplinary
context

 Serves to induct into the profession
— bridge between formal and workplace

(Esterhazy and Damsa 2017)



Educational Alliance

Relational scaffolding
- Bond

Cognitive scaffolding
- Goals
- Tasks
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Fading of scaffolding — evaluative judgement

As trainees move through workplace curricula toward practicing
without supervision, they are using feedback and PRI to develop their
own interpretations of what good practice looks like. A trainee’s
capacity to identify quality of work is what we, and others, refer to as
“evaluative judgment” (Bearman et al., 2021)



Implications
of social

and cultural
constructions

of feedback
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Moving feedback

“... from one of information transmission (from supervisor to trainee) to one of negotiation and dialogue occurring within
an authentic and committed educational relationship that involves seeking shared understanding of performance and
standards, negotiating agreement on action plans, working together toward reaching the goals, and co-creating
opportunities to use feedback in practice”

(Telio et al, 2015, 612)
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Educational Alliance

Relational  Cognitive
scaffolding scaffolding

- Bond - Goals
- Tasks



Relational scaffolding

* Can be initiated in both short and longer term

Relational relationships
scaffolding * Promotes safety and trust
- Bonc * Can be used to ‘flatten’ hierarchy but it is still there

and will influence what ground can be traversed
* Fragile and dynamic

* Is not enough but creates conditions for cognitive
and behaviour change



Cognitive scaffolding

| | Cognitive
* Follow goals across multiple occasions scaffolding
* Recurring iterative feedback conversations
. . - Goals
* One of the goals negotiated is about
developing trainees’ evaluative judgement - Tasks

* Deliberate design
* Cognitive scaffolding strengthens the bond



\
oA - f 3
> Y, A
ol | ¥ \. . ¥ i v
e A \
., A\
4 |
¥ s, - 3 X ! \
% . \
Wl =05 A
> ’. e ! .‘.‘
b i & -
AT R A % \ A
Sy Py ¥ e
b N 1 ! '
P er
y A

Photo credit: Got Credit

Rola Ajjawi

Centre for Research in Assessment and Digital Learning (CRADLE)
Deakin University

rola.ajjawi@deakin.edu.au

@r_ajjawi


mailto:rola.ajjawi@deakin.edu.au
http://www.gotcredit.com/

References

Rola Ajjawi, Fiona Kent, Jaclyn Broadbent, Joanna Hong};Mer(ljg Tai, Margaret Bearman & David Boud (2021): Feedback that works: a realist review of
feedback interventions for written tasks, Studies in Higher Education, DOI: 10.1080/03075079.2021.1894115

AAlgfz\/;/i,zlg.i&ZGBsoud, D. (2017) Researching feedback dialogue: An interactional analysis approach. Assessment and Evaluation in Higher Education,

Ajjawi R and Boud D (2018) Examining the nature and effects of feedback dialogue. Assessment & Evaluation in higher Education.
https://doi.org/10.1080/02602938.2018.1434128

Ajjawi, R., & Regehr, G. (2019). When | say ... feedback. 53(7), 652-654. doi:10.1111/medu.13746

Ajjawi R, Molloy E, Bearman M, Rees CE (2017) Contextual influences on feedback practices: An ecological perspective. In Carless D, Bridges S, Chan C,
Glofcheski (Eds.) Scaling up assessments for learning in higher education (Chapter 9, pp.129- 143). Springer Singapore
http://link.springer.com/chapter/10.1007/978-981-10-3045-1_9

Bordin, E. S. (1983). A working alliance based model of supervision. The Counseling Psychologist, 11(1), 35-42.

Boud, D., & Molloy, E. (2013). Rethinking models of feedback for learning: the challenge of design. Assessment & Evaluation in Higher Education, 38.
do0i:10.1080/02602938.2012.691462

Broadbent J, Panadero E & Boud D (2018) Implementing summative assessment with a formative flavour: a case study in a large class, Assessment &
Evaluation in Higher Education, 43:2, 307-322, DOI: 10.1080/02602938.2017.1343455

Eva, K. W., Armson, H., Holmboe, E., Lockyer, J., Loney, E., Mann, K., & Sargeant, J. (2012). Factors influencing responsiveness to feedback: on the
interplay between fear, confidence, and reasoning processes. Advances in Health Sciences Education, 17(1), 15-26.

Farrell, L., Bourgeois-Law, G., Ag'awi, R., & Regehr, G. (2017). An autoethnographic e>(<floration of the use of goal oriented feedback to enhance brief
clinical teaching encounters. Advances in Health Sciences Education, 22(1), 91-104. doi:10.1007/s10459-016-9686-5

Harris, M. J., & Rosenthal, R. (1985). Mediation of interpersonal expectancy effects: 31 meta-analyses. Psychological Bulletin, 97(3), 363—386.
https://doi.org/10.1037/0033-2909.97.3.363

Telio, S., Ajjawi, R., & Regehr, G. (2015). The "educational alliance" as a framework for reconceptualizing feedback in medical education. Academic
Medicine, 90(5), 609-614. doi:10.1097/ACM.0000000000000560

Telio, S., Regehr, G., & Ajjawi, R. (2016). Feedback and the educational alliance: examining credibility judgements and their consequences. Medical
Education, 50(9), 933-942. d0i:10.1111/medu.13063



https://doi.org/10.1037/0033-2909.97.3.363

.n.h.ilm’lai

- O AR R - A~

Questions



